
SAUSD Common Core Lesson Planner               Teacher: 

Unit: 
Lesson #:2 

Grade Level/
Course: 9 ELA 

Duration: 2 periods 
Date:  

Big Idea: Conflict is Inevitable 
Essential Questions:  Should conflict be embraced? 
How does conflict impact relationships? 
How does silence impact conflict?  
Is conflict valuable? 
What are the possible results of avoiding conflict? 

Common 
Core and 
Content 

Standards 

Content Standards:  
RI.9.2-. Determine a central idea of a text and analyze its development over the course of the text, 
including how it emerges and is shaped and refined by specific details; provide an objective summary 
of the text. 
RI.9.4- Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the cumulative impact of specific word choices on 
meaning and tone (e.g., how the language of a court opinion differs from that of a newspaper). 
RI.9.6- Determine an author’s point of view or purpose in a text and analyze how an author uses 
rhetoric to advance that point of view or purpose. 
RI.9.9- Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s 
Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from 
Birmingham Jail”), including how they address related themes and concepts. 

WS.9.1- Write arguments to support claims in an analysis of substantive topics or texts, using valid 
reasoning and relevant and sufficient evidence. 
a. Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create
an organization that establishes clear relationships among claim(s), counterclaims, reasons, and 
evidence. 

Materials/ 
Resources/ 

Lesson 
Preparation 

Day 1: 
• Circle Map (Resource 1.1)
• “Hope Despair and Memory” by Elie Wiesel  (Resource 2.1)
• Reading in Four Voices (Hope Despair and Memory (Resource 2.2)
• Set of  photographs: Jewish slave laborers in the Buchenwald concentration camp near Jena,

Germany (Resource 2.3)
• Student Response Handout for Day 1 (Resource 2.4)
• Compare and Contrast Frame of Reference (Resource 2.4A)
• Double Bubble Key (Resource 2.5)

Day 2 
Gallery Walk Handouts 

• Silence Speaks Louder than Words (Resource 2.6)
• Another Hand Over Mouth (Resource 2.7)
• Silence by Slitherin’ Prince (Resource 2.8)
• Silent Statue (Resource 2.9)
• Elie Wiesel (Resource 2.10)
• Gallery Walk Response Sheet (Resource 2.11)
• Gallery Walk Reflection (Resource 2.12

Objectives 

Content: 
Content: Students will learn that refusing to 
engage in conflict can result in the suffering 
of self or others. 

Language: 
Students will read, discuss, and defend their ideas 
based on the text presented. 

Depth of 
Knowledge 

Level 

Level 1: Recall   Level 2: Skill/Concept  

 Level 3: Strategic Thinking   Level 4: Extended Thinking 
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College and 
Career 

Ready Skills 

 Demonstrating independence  Building strong content knowledge  

Responding to varying demands of Valuing evidence 
audience, task, purpose, and discipline  Comprehending as well as critiquing 

Using technology and digital media strategically and capably 

 Coming to understand other perspectives and cultures 
Common 

Core 
Instructional 

Shifts 

 Building knowledge through content-rich nonfiction texts 

 Reading and writing grounded from text 

 Regular practice with complex text and its academic vocabulary 
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KEY WORDS ESSENTIAL TO 
UNDERSTANDING WORDS WORTH KNOWING 

bewilderment 
anguish 
naïve 
accomplice 
cattle cars 

endure 
humiliation 
transcend 
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committed 

Pre-teaching 
Considerations 

• Students should have a basic understanding of claims, examples, evidence
• Thinking Maps
• Context of the Holocaust

Lesson Delivery Comprehension 

Instructional 
Methods 

Check method(s) used in the lesson: 

Modeling    Guided Practice  Collaboration   Independent Practice 

Guided Inquiry      Reflection 

Day 1 
Overview 

1. Return to the Circle Map
2. Holocaust Photo-Inquiry
3. Multiple reads of “Hope Despair and Memory”
4. Compare and Contrast of Boy and Speaker
5. Exit Ticket

Preparing 
the Learner 

Prior Knowledge, Context, and Motivation: 
Opening Activity 
1. Open today’s class by going back to the circle map and reviewing what students have said about
conflict. Also, remind students that in our last class we determined that conflict should/should not be 
embraced. Today’s lesson has a connection to our enduring understanding that “Conflict is 
Inevitable,” but, the students will engage in a bit of inquiry to determine for themselves ElieWiesel’s 
perspective about conflict and one’s individual responsibility. Pose the following question to students 
and ask them to discuss, with a partner, what happens when we refuse to engage or ignore a conflict 
that already exists?  
2. After students have discussed the question for 3 minutes, have them share some of their responses
and add any new ideas to our circle map. 

Holocaust Photo-Inquiry 
3. Author’s Message- Pair students with an elbow partner to complete the following activity. The
teacher will display the picture of Jewish slave laborers in the Buchenwald concentration camp near 
Jena, Germany (April16, 1945), on the doc camera. (Resource 2.3) 
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Students will view the picture for 1 minute. Instruct students not to speak to each other about the 
picture, but just observe the surroundings. After 1 minute, tell students that the author of the speech 
that we are about to read is the seventh prisoner to the right of the middle bunk.  

Interacting 
with the 

Text 

First Read 
1. “Hope Despair and Memory”- Distribute a copy of the entire speech
(Resource 2.1) to each student.  Read the introduction of Elie Wiesel to the 
class. Then instruct them to read the speech silently.  Notice that many 
words were defined for student to assist them as they read alone.  Have 
students underline quotations that have a message or speak to the author’s 
perspective. 

2. Students will write down why they believe their quote is significant on
their handout (Resource 2.4). (5-10 min) 

3. After writing, have them share with a partner their reasons for writing
their quote. 

4. Students will then be instructed to join another pair (Have students move
desks into small groups of four) and share their quotes with their new group 
(7-10 min). 

5. Have each group share out to the entire class any quote that they felt was
significant. Students remain in fours for next reading. 

Second Read 
1. Reading in Four Voices (Resource 2.2). Teacher distributes Four Voices
handout (Resource 2.2) of the speech “Hope, Despair, and Memory.” 
Instruct students to each choose which reader (1-4) they want to be. Then, 
students should read the speech aloud within their groups. (5 min) 

Differentiated 
Instruction: ELL 
Learners 
Working in “like 
language” pairs to 
write butcher paper 
responses. Reading 
selected paragraphs, 
teachers can also 
preselect colors for 
students depending on 
language abilities 
within groups. 

Students Who Need 
Additional 
Support: Teacher 
may read aloud or 
have students listen to 
an audio version of the 
speech. Have the 
students summarize 
the text after the 
second read. 

Extending 
the Learning 

2. Compare and Contrast 2 Voices: Next, direct students to re-read box 2
and box 3 to contrast the two different voices (the boy, Elie as a child, and 
then Elie as an adult).  

3. Within groups, students will then be directed to focus on creating a
Thinking Map (Double-Bubble) using resource 2.4 or if they need more 
space, Resource 2.4A. Students are only being asked to compare Box 2 with 
Box 3 in the speech.  Resource 2.5 has been provided as a key for the 
teacher. 

4. To provide direction to students that are having difficulty, tell them that
Box 2 of the speech can be labeled “Victims of the Holocaust (past)” and 
box 3 can be labeled “Survivor of the Holocaust (past, present, and future).” 
Students should be focusing on the differences between the sections, both in 
the messages Mr. Wiesel is giving and the past, present and future tenses 
being addressed). 

Double- Bubble 
allows students to 
visualize and 
categorize ideas being 
presented within the 
speech. Poster boards 
being displayed in 
classroom allows 
students future 
reference. 
Students Who Need 
Additional 
Support: Teacher 
may read aloud or 
have students listen to 
an audio version of the 
speech. Have the 
students summarize 
the text after the 
second read.  

Accelerated 
Learners: When the 
task at hand is 
completed, students 
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5. Finally, write two complete sentences summarizing the similarities and
differences between the sections for Reader #2 and Reader #3. 

will evaluate the last 
sentence and 
determine the main 
idea. Pairs can be pre-
selected by the teacher 
to ensure students are 
able to work on 
critical thinking skills 
when creating posters 
and explanations for 
the speech and the 
quotation. 

Day 2 
Overview 

1. Circle Map and Gallery Walk (make sure you have pictures displayed around the room prior to the
lesson). 
2. Third Read of ElieWiesel Speech
3. Answering the essential question

Preparing 
the Learner 

Prior Knowledge, Context, and Motivation: Return to the Circle Map 
1. Write in the frame of reference of the circle map: Does “silence” impact conflict?
Tell students to keep this essential question in mind as they interact with the photographs and text. 

Gallery Walk with Photographs of Silence: “How does silence impact conflict?” 

1. Teacher displays all 4 pictures that represent different types of “silence.”(Resources 2.6-2.10)

2. Divide students into enough groups so that each photo has approximately the same number of
students. 

3. Students should take the Gallery Walk Response Sheet (Resource 2.11) with them and respond to
the questions for each photo as they are viewing them.  
Encourage students to provide textual evidence to support their claims. 
• When it comes to photographs and art, students must look at symbolism, tone, colors, light, shade,

body language, setting and author or artist in order to site the evidence. 
4. Tell the students that they can work together to interpret and identify an emotion or type of silence,
such as oppression, related to each of the pictures they see. They may work together as a group to fill 
out Gallery Walk Response Sheet. Remind them to keep the essential question in mind, “How does 
silence impact conflict?” as they review each photograph. 
5. Allow groups approximately 3-5 minutes for each photograph before rotating to the next “station.”

Interacting 
with the 

Text 

Third Read of Speech of “Hope, Despair, and Memory.” 
7. In pairs, have students take out the “Hope, Despair, and Memory” speech
(Resource 2.1). 
8. Using a paired reading, the teacher instructs students to each read the final
paragraph of the speech out loud to one another. Student A reads to student B, then 
Student B reads to Student A.  (7min). 
9. Also direct students to view the four pictures portraying silence (Resources 2.6-
2.10). 
10. Students are to answer the following questions with their partners using the
pictures and the final paragraph of the speech as textual support for their response. 
How does silence impact conflict? How do you know? Which picture best portrays 
the type of silence that Elie Wiesel had to overcome? 

• Students can answer these questions using Resource 2.12

Third Read 
EL Sentence 
Frame: 
We believe 
__________be
st portrays 
Elie Wiesel 
because_____
______ 
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Extending 
the Learning 

11. As closure for this lesson, have students respond to question #4 on Resource
2.12: Do you agree or disagree that an individual has an obligation to speak when 
he or she encounters conflict? (Explain with examples from the pictures and text.) 

12. Determine what should go in the Circle Map (ex. silence impacts conflict)

Lesson Reflection 
Teacher 

Reflection 
Evidenced 
by Student 
Learning/ 
Outcomes 
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“Hope, Despair, and Memory” 
Elie	  Wiesel	  is	  a	  Romanian-‐born	  Jewish-‐American	  writer,	  professor,	  political	  activist	  (def:	  person	  who	  speaks	  out	  in	  favor	  
of	  a	  cause),	  and	  Holocaust	  survivor.	  He	  is	  the	  author	  of	  57	  books,	  including	  Night,	  a	  work	  based	  on	  his	  experiences	  as	  a	  
prisoner	  in	  the	  Auschwitz,	  Buna,	  and	  Buchenwald	  concentration	  camps.	  He	  won	  the	  Nobel	  Peace	  Prize	  in	  1986	  for	  
speaking	  out	  against	  violence,	  repression,	  and	  racism.	  The	  committee	  called	  him	  a	  “messenger	  to	  mankind”	  and	  stated	  
that	  through	  his	  struggle	  to	  come	  to	  terms	  with	  “his	  own	  personal	  experience	  of	  total	  humiliation	  and	  of	  the	  utter	  
contempt	  (def:	  considering	  something	  worthless)	  for	  humanity	  shown	  in	  Hitler’s	  death	  camps”	  as	  well	  as	  his	  “practical	  
work	  in	  the	  cause	  of	  peace,”	  Wiesel	  had	  delivered	  a	  powerful	  message	  “of	  peace,	  atonement	  (def:	  making	  up	  for	  sins),	  
and	  human	  dignity	  (def:	  respect)”	  to	  humanity.	  The	  following	  passage	  is	  an	  excerpt	  of	  his	  acceptance	  speech	  for	  the	  
Nobel	  Peace	  Prize,	  delivered	  in	  Oslo,	  Norway	  on	  December	  10,	  1986.	  

It	  is	  with	  a	  profound	  (def:	  great)	  sense	  of	  humility	  (def:	  having	  a	  modest	  opinion	  of	  one’s	  own	  value)	  that	  I	  accept	  the	  
honor	  you	  have	  chosen	  to	  bestow	  (def:	  give)	  upon	  me.	  I	  know:	  your	  choice	  transcends	  (def:	  goes	  beyond)	  me.	  This	  both	  
frightens	  and	  pleases	  me.	  

It	  frightens	  me	  because	  I	  wonder:	  do	  I	  have	  the	  right	  to	  represent	  the	  multitudes	  (def:	  great	  numbers)	  who	  have	  
perished?	  Do	  I	  have	  the	  right	  to	  accept	  this	  great	  honor	  on	  their	  behalf?	  .	  .	  .	  	  I	  do	  not.	  That	  would	  be	  presumptuous	  (def:	  
assuming	  something	  without	  a	  good	  reason).	  No	  one	  may	  speak	  for	  the	  dead;	  no	  one	  may	  interpret	  their	  mutilated	  
dreams	  and	  visions.	  

It	  pleases	  me	  because	  I	  may	  say	  that	  this	  honor	  belongs	  to	  all	  the	  survivors	  and	  their	  children,	  and	  through	  us,	  to	  the	  
Jewish	  people	  with	  whose	  destiny	  I	  have	  always	  identified.	  

I	  remember:	  it	  happened	  yesterday	  or	  eternities	  ago.	  A	  young	  Jewish	  boy	  discovered	  the	  kingdom	  of	  night.	  [Note:	  This	  is	  
the	  phrase	  Wiesel	  used	  in	  Night	  to	  describe	  his	  experience	  in	  the	  Holocaust.]	  I	  remember	  his	  bewilderment	  (def:	  
confusion);	  I	  remember	  his	  anguish	  (def:	  great	  distress,	  suffering,	  or	  pain).	  It	  all	  happened	  so	  fast.	  The	  ghetto	  (def:	  
section	  of	  a	  city	  inhabited	  primarily	  by	  members	  of	  an	  ethnic	  or	  other	  minority	  group,	  often	  experiencing	  hardship).	  The	  
deportation	  (def:	  forcibly	  sending	  Jews	  to	  concentration	  camps).	  The	  sealed	  cattle	  car	  (def:	  large	  train	  car	  used	  to	  ship	  
Jews	  to	  concentration	  camps).	  The	  fiery	  altar	  upon	  which	  the	  history	  of	  our	  people	  and	  the	  future	  of	  mankind	  were	  
meant	  to	  be	  sacrificed.	  

I	  remember:	  he	  asked	  his	  father:	  "Can	  this	  be	  true?"	  This	  is	  the	  twentieth	  century,	  not	  the	  Middle	  Ages.	  Who	  would	  
allow	  such	  crimes	  to	  be	  committed?	  How	  could	  the	  world	  remain	  silent?	  

And	  now	  the	  boy	  is	  turning	  to	  me:	  "Tell	  me,"	  he	  asks.	  "What	  have	  you	  done	  with	  my	  future?	  What	  have	  you	  done	  with	  
your	  life?"	  

And	  I	  tell	  him	  that	  I	  have	  tried.	  That	  I	  have	  tried	  to	  keep	  memory	  alive,	  that	  I	  have	  tried	  to	  fight	  those	  who	  would	  forget.	  
Because	  if	  we	  forget,	  we	  are	  guilty,	  we	  are	  accomplices	  (def:	  person	  who	  helps	  commit	  a	  crime).	  

And	  then	  I	  explained	  to	  him	  how	  naive	  (def:	  showing	  lack	  of	  experience,	  judgment,	  or	  information)	  we	  were,	  that	  the	  
world	  did	  know	  and	  remained	  silent.	  And	  that	  is	  why	  I	  swore	  never	  to	  be	  silent	  whenever	  and	  wherever	  human	  beings	  
endure	  suffering	  and	  humiliation.	  We	  must	  always	  take	  sides.	  Neutrality	  (def:	  not	  taking	  a	  side)	  helps	  the	  oppressor,	  
never	  the	  victim.	  Silence	  encourages	  the	  tormentor,	  never	  the	  tormented.	  Sometimes	  we	  must	  interfere.	  When	  human	  
lives	  are	  endangered,	  when	  human	  dignity	  is	  in	  jeopardy	  (def:	  danger),	  national	  borders	  and	  sensitivities	  (def:	  concerns)	  
become	  irrelevant.	  Wherever	  men	  or	  women	  are	  persecuted	  (def:	  harassed	  or	  oppressed)	  because	  of	  their	  race,	  
religion,	  or	  political	  views,	  that	  place	  must	  –	  at	  that	  moment	  –	  become	  the	  center	  of	  the	  universe.	  

Resource 2.1Grade 9 ELA- Conflict is Inevitable
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Grade 9 ELA- Conflict is Inevitable “Hope, Despair, and Memory” Resource 2.2- Reading in Four Voices 

Reading in Four Voices 

Directions: In groups of four, have each member of the group select the box that they will read (1-4). Students 
will then read the speech aloud within their group, with each member reading their assigned part (5 min). Next,  
re-read box 2 and box 3 to contrast the two different voices (the boy, Elie as a child, and then Elie as an adult). 
Finally, refer to resource 2.4 an 2.4A in order to compare and  contrast box 2 and box 3. 

Reader #1 

Reader #2 

Reader #3 

Reader #4 

It is with a profound sense of humility that I accept the honor you have chosen to bestow upon me. I know: your 
choice transcends me. This both frightens and pleases me.  

It frightens me because I wonder: do I have the right to represent the multitudes who have perished? Do I have the 
right to accept this great honor on their behalf? . . .  I do not. That would be presumptuous. No one may speak for 
the dead; no one may interpret their mutilated dreams and visions. 

It pleases me because I may say that this honor belongs to all the survivors and their children, and through us, to 
the Jewish people with whose destiny I have always identified. 

I remember: it happened yesterday or eternities ago. A young Jewish boy discovered the kingdom of night. I 
remember his bewilderment; I remember his anguish. It all happened so fast. The ghetto. The deportation. The 
sealed cattle car. The fiery altar upon which the history of our people and the future of mankind were meant to be 
sacrificed. 

I remember: he asked his father: "Can this be true?" This is the twentieth century, not the Middle Ages. Who would 
allow such crimes to be committed? How could the world remain silent? 

And now the boy is turning to me: "Tell me," he asks. "What have you done with my future? What have you done 
with your life?" 

And I tell him that I have tried. That I have tried to keep memory alive, that I have tried to fight those who would 
forget. Because if we forget, we are guilty, we are accomplices. 

And then I explained to him how naive we were, that the world did know and remained silent. And that is why I 
swore never to be silent whenever and wherever human beings endure suffering and humiliation. We must 
always take sides. Neutrality helps the oppressor, never the victim. Silence encourages the tormentor, never the 
tormented. Sometimes we must interfere.   

When human lives are endangered, when human dignity is in jeopardy, national borders and sensitivities become 
irrelevant. Wherever men or women are persecuted because of their race, religion, or political views, that place 
must – at that moment – become the center of the universe. 
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Resource 2.3- Jewish slave laborers in the Buchenwald Grade 9 ELA- Conflict is Inevitable 
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Conflict is Inevitable: “Hope, Despair, and Memory” 
Each	  group	  will	  receive	  a	  quotation	  from	  a	  speech	  given	  by	  Elie	  Wiesel.	  Read	  your	  quotation	  and,	  considering	  the	  picture	  
displayed	  on	  the	  overhead,	  decide	  what	  the	  quotation	  might	  mean	  or	  how	  it	  might	  be	  related	  to	  the	  picture.	  
1. My	  Group’s	  Quotation:

2. Just	  from	  looking	  at	  the	  quotation	  and	  the	  picture,	  we	  think	  this	  means	  .	  .	  .

3. After	  reading	  the	  speech,	  we	  think	  this	  means	  .	  .	  .

After	  reading	  the	  speech	  aloud	  in	  your	  group	  of	  four,	  work	  together	  to	  create	  a	  double-‐bubble	  map	  in	  the	  space	  below.	  
You	  need	  to	  compare	  and	  contrast	  the	  section	  marked	  for	  Reader	  #2	  with	  the	  section	  marked	  for	  Reader	  #3.	  

5. Now,	  write	  two	  complete	  sentences	  summarizing	  the	  similarities	  and	  differences	  between	  the	  sections	  for	  Reader
#2	  and	  Reader	  #3.	  

Resource 2.4- Student Response Sheet

_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________

Grade 9 ELA- Conflict is Inevitable
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6. After	  reading	  the	  last paragraph	  (see	  the	  section	  marked	  for	  Reader	  #4)	  and	  viewing	  the	  four	  pictures
representing	  silence,	  answer	  the	  two	  questions	  below	  in	  complete	  sentences.	  
How	  does	  Wiesel	  believe	  silence	  impacts	  conflict?	  How	  do	  you	  know?	  

7. Which	  of	  the	  four	  pictures	  best	  portrays	  the	  type	  of	  silence	  Wiesel	  was	  trying	  to	  overcome?	  Why?

Scoring Rubric for Exit Ticket Response

Claim	   Reasons	   Evidence	   Counterclaim	   Grammar	  

_____	  Strong	  (5)	   _____	  Convincing	  (5)	   _____	  Convincing	  (5)	   _____	  Disproved	  (5)	   ___	  No/Few	  Errors	  (5)	  

_____	  Fair	  (3)	   _____	  Included	  (3)	   _____	  Included	  (3)	   _____	  Included	  (3)	   ___	  Some	  Errors	  (3)	  

_____	  Missing	  (0)	   _____	  Missing	  (0)	   _____	  Missing	  (0)	   _____	  Missing	  (0)	   ___	  Many	  Errors	  (1)	  

Total	   _____	  /	  25	  

Exit Ticket 
Wiesel	  believes	  an	  individual	  has	  an	  obligation	  to	  speak	  when	  he	  or	  she	  encounters	  conflict.	  Under	  what	  circumstances	  
do	  you	  believe	  a	  person	  has	  an	  obligation	  to	  speak	  up?	  Explain	  your	  answer	  with	  reasons	  and	  evidence/examples.	  

________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________

________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________

________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________

Resource 2.4- Student Response SheetGrade 9 ELA- Conflict is Inevitable
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Grade 9 ELA- Conflict is Inevitable Resource 2.4A-Compare and Contrast Frame of Reference 

Directions: Compare and contrast Section 2 of the Speech (Victims of the Holocaust; past tense) with Section 3of the speech (Survivors; Past, 
present, and future tense). 

Frame of reference: What is the significance of the verbs that are used in each section? Why does the author use the past, present, and future tense 
in section 3?  

B. What does the textual evidence tell us about conflict and silence? 
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Victims of the             
Holocaust 
(The Past) 

Survivor of the   
Holocaust 
(The Past,              

Present, and            
Future) 

“It happened 
yesterday, or 

eternities 
ago” 

“The sealed 
cattle car” 

“Our Peo-
ple… sacri-

ficed” 

“Who would 
allow such 

crimes to be 
committed?” 

Both were 
victims of the 

Holocaust 

Jewish 

Both speak 
up for what 
they believe 

in 

“What have you 
done?” 

W/my future? w/
my life? 

w 

“I have tried … 
to keep memory 
alive… to fight 

those who would 
forget.” 

“The world did 
know and re-

mained silent” 

“Never be si-
lent… {to} suf-
fering and hu-

miliation” 

“Must take sides” 

“Must interfere” 

Directions: Compare and contrast Section 2 of the Speech (Victims of the Holocaust; past tense) 
with Section 3of the speech (Survivors; Past, present, and future tense). 
Frame of reference: What is the significance of the verbs that are used in each section? Why does 
the author use the past, present, and future tense in section 3?   

Finally, write a bumper sticker on your exit slip that explains 
how Wiesel believes we should deal with conflict. 

Resource 2.5- Teacher Key

B. What does the textual evidence tell us about conflict and silence?

Grade 9 ELA- Conflict is Inevitable 
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http://www.examiner.com/article/silence‐speaks‐louder‐than‐words 

Resource 2.6- Silence Speaks Louder than Words

Silence Speaks Louder than Words

Grade 9 ELA- Conflict is Inevitable
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Grade 9 ELA- Conflict is Inevitable Resource 2.7- Another Hand Over Mouth
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Appendix 2D

Grade 9 ELA- Conflict is Inevitable Resource 2.8-Silence-by_slytherin_prince
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Resource 2.9- Silent StatueGrade 9 ELA- Conflict is Inevitable
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Resource 2.10- Elie WieselGrade 9 ELA- Conflict is Inevitable
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Grade 9 ELA- Conflict is Inevitable Resource 2.11-Gallery Walk Response Sheet 

Gallery Walk: How Does Silence Impact Conflict? 
Photograph What is happening 

in this photo? 
What does it mean? How does silence 

impact conflict in this 
photo? 

What is your reaction 
to this photograph? 

Sample A man is in jail. • He will no longer be
allowed to vote.

• He no longer determines
his every day actions.

• If he is silent, he may get
out early for “good
behavior.”

• When we silence people,
we treat them as less than
human.

“Silence Speaks 
Louder than 

Words” 

“Another Hand 
Over Mouth” 

“Silence by 
Slitherin Prince” 

“Silent Statue” 
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Grade 9 ELA- Conflict is Inevitable Resource 2.12-Third Read Responses 

Third Read Responses “Hope, Despair, and Memory” and Photos of Silence 

Directions: Answer the following questions after reading the final paragraph of “Hope, Despair, and 
Memory” and viewing the photos of silence. 

1. How does silence impact conflict?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

2. How do you know?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

3. Which picture best portrays the type of silence that Elie Wiesel had to overcome? Explain your
answer using textual evidence.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

4. Do you agree or disagree that an individual has an obligation to speak when he or she
encounters conflict? Provide textual evidence to support your view.
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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